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Foreword 
As we embark on the creation of a State Curriculum Framework for Foundational Stage (SCF-FS) 

for Meghalaya, we recognize the critical importance of providing our youngest learners with a strong 

foundation for their future success. Our state's commitment to creating a comprehensive and effective 

Curriculum Framework is a vital step towards ensuring that every child in our state has access to the 

resources and support they need to thrive. 

This is the first ever integrated Curriculum Framework for children between ages 3-8 in 

Meghalaya. It is a direct outcome of the 5+3+3+4 ‘curricular and pedagogical’ structure that the 

National Education Policy (NEP) 2020 has come out with for School Education, and an adaptation 

of the National Curriculum Framework for Foundational Stage (NCF-FS) 2022 based on the needs 

and context of our state. The Foundational Stage envisions an integrated approach to Early Childhood 

Care and Education for children between ages 3-8. This phase of education is expected to bring 

significant improvements in the quality and outcomes of education, which will have a positive impact 

on the lives of children and contribute to a better future. Research consistently shows that providing 

high-quality care and education during a child's early years will have lifelong benefits for individuals 

and the nation as a whole. 

The SCF-FS is a critical component of the NEP 2020, which seeks to provide high-quality 

education for all children in a fair, inclusive, and pluralistic society, consistent with the Indian 

Constitution. The SCF-FS is aligned with the principles and approach of the NEP 2020 and is 

essential in achieving its goals. 

The SCF-FS incorporates cutting-edge research from various fields, including neurosciences, brain 

study, and cognitive sciences, alongside practical insights from Early Childhood Care and Education 

and diverse Indian traditions. As per NEP 2020, the curriculum is organized around the concept of 

'play,' influencing all aspects of the child's learning experience, including curriculum organization, 

pedagogy, time, content organization and addition of local flavour. The framework also provides age-

appropriate strategies to achieve foundational literacy and numeracy. 

The process of developing the SCF-FS began with a meeting of  the State Steering Committee for 

development of SCF – School Education & SCF-ECCE. This was followed by a review of the NEP 

2020 and NCF-FS 2022 by an identified group of content writers comprising of DERT, DIET faculty 

members and principals of schools. The group put together the first draft of the SCF-FS. We are 

thankful to Azim Premji University for their academic and technical support. The first draft was 
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presented to the State Level Early Childhood & Education (ECE) Curriculum Advisory Group. 

Feedback and suggestions were incorporated by the content writers, and the second draft was 

submitted to the State Steering Committee for development of SCF-FS. The SCF-FS was placed in 

the public domain for reviews and feedback which were then incorporated in the final draft wherever 

relevant followed by release of the document. 

The SCF is presented in a language, structure, and format that practitioners, particularly Teachers, 

can relate to their everyday experiences and implement effectively. This Framework will also guide 

the preparation of teachers for this stage of education, and the preparation of resource material for the 

Foundational Stage, including the Meghalaya Curriculum for Foundational Stage, Teacher’s 

manuals/handbooks, Worksheets, Textbooks, Teaching-Learning Resources (TLRs), etc. 

We look forward for its implementation in our State and therefore bring about the much-needed 

positive change 
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Commissioner and Secretary to the Government of Meghalaya,  

Education Department 

& Chairman 
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PREFACE 

The State Curriculum Framework for Foundational Stage (SCF-FS) outlines the educational 

goals and objectives of the State’s school system particularly the Foundational Stage of learning. It 

provides guidance to teachers, administrators, and stakeholders on what teachers should know and be 

able to organize teaching- learning at this level for the students. The document is designed to ensure 

that students receive better quality education that will prepare them for the 21st Century skills 

The document laments on the early childhood years which are the critical years in a child's 

development, laying the foundation for future growth and learning. It is during the foundational stage 

that children explore, discover, and develop their cognitive, physical, social, emotional and art and 

aesthetic domains. Recognizing the significance of these formative years, the Directorate of 

Educational Research and Training (DERT), Shillong presents the State Curriculum Framework for 

the Foundational Stage (SCF-FS). This framework is designed to provide a holistic approach to 

education, addressing the different domains of development comprehensively. The aim is to foster 

the growth of well-rounded individuals possessing the necessary skills, knowledge, and attitudes for 

lifelong learning. 

The State Curriculum Framework for Foundational Stage (SCF-FS) sets curricular goals and 

competencies that will align with the developmental needs of young learners. It recognizes the 

importance of Foundational Literacy and Numeracy, ensuring that children acquire strong 

foundational skills in language and numeracy, which will in future serve as building blocks for 

further learning. 

Moreover, creating an optimal learning environment is dominant in the Foundational Stage. 

The document emphasises on the importance of providing a safe, stimulating, and inclusive space 

where children can explore, inquire, and develop their potential to the fullest. It is blended with 

structured activities, play, and meaningful interactions to facilitate learning and development for the 

young learners. The document’s aim is to nurture a joyful learning, encouraging children to be 

curious, creative, and confident in their abilities. Therefore, the Pedagogy aspect is vital and has 

advocated for a child-centered, inquiry-based approaches that will promote active engagement, 

critical thinking, and problem-solving skills.  

The inclusion of Information and Communication Technology (ICT) is an integral part of the 

State Curriculum Framework for Foundational Stage (SCF-FS) recognizing the digital age and its 

impact on education. The document integrates ICT tools and resources to enhance the learning 
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outcomes, develop digital literacy skills, and prepare children for the digital world that they will 

encounter. Besides ICT, Inclusive learning is a core principle of this framework and that every child 

has the right to access for quality education, regardless of his/her background, abilities, or 

circumstances. Thus, the document promotes for an inclusive approach that values diversity, supports 

the individual needs of learners, and fosters a sense of belonging and acceptance among all. 

Another significant aspect of the document is the Assessment which plays a critical role in 

monitoring and evaluating the progress of children with a balanced approach.  It advocates the use of 

a variety of assessment strategies to provide meaningful feedback to both children and educators. 

Thus, Assessment is seen as a tool for improving learning outcomes and informing instructional 

practices. 

Lastly, we acknowledge the collaborative effort of all stakeholders in implementing the State 

Curriculum Framework for Foundational Stage (SCF-FS). Educators, parents, policymakers, and the 

wider community will play a vital role in supporting the education and development of our young 

children. Through their commitment and involvement, the Foundational Stage lays the foundation for 

a lifetime of learning and success will be ensured. 

With this State Curriculum Framework for Foundational Stage (SCF-FS), it will serve as a 

guide and inspiration for educators to promote quality education and foster a holistic development for 

children.  

‘Together, let us create a nurturing and enriching educational experience for every child’. 

 

 

 

Dated: Shillong December, 2025                       Foundational Stage Team 

              DERT, Shillong.  
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Chapter – 1 

NEP 2020 & STATE CURRICULUM 
FRAMEWORK – FOUNDATIONAL STAGE 

1.1.1 Vision of NEP 2020 

The National Education Policy 2020 envisions an education system rooted in the Indian ethos 
that contributes directly to transforming India, sustainably into an equitable and vibrant 
knowledge society by providing high-quality education to all, and               thereby making India a global 
knowledge superpower. 

The Policy envisages that the curriculum and pedagogy of our institutions must develop a deep 

sense of respect among the students towards the Fundamental Duties and Constitutional values, 

a bonding with one’s country and a conscious awareness of one’s roles and         responsibilities in a 

changing world. 

The Vision of the Policy is to instill among the learners a deep-rooted pride in being Indian, not 

only in thought, but also in spirit, intellect and in deed as well so as to develop knowledge, skills, 

values and dispositions that support responsible commitment to human rights, sustainable 

development, and living and global well-being, thereby reflecting a truly global citizen. 

 

1.1.2 Overall Guiding Principles of NEP 2020 

 NEP 2020 states that the purpose of education is to develop good human beings capable of rational 

thought and action, possessing compassion and empathy, courage and resilience, scientific temper 

and creative imagination, with sound ethical moorings and values. It aims at producing engaged, 

productive and contributing citizens for building an equitable, inclusive and plural society as 

envisaged by our Constitution. 

 A good educational institution is one in which every student feels welcomed and cared for, where a 

safe and stimulating learning environment exists, where a wide range of learning experiences are 

offered, and where good physical infrastructure and appropriate resources conducive to learning are 

available to all children. Attaining these qualities must be the goal of every educational institution. 

However, at the same time, there must also be seamless integration and coordination across 

institutions and across all stages of education. 

The main guiding principles in NEP 2020 are: 

➢ Recognising, identifying and fostering the unique capabilities of each child, by sensitising 
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teachers as well as parents in order to promote each child’s holistic development in both academic 

and non-academic spheres. 

➢ The highest priority is to achieve Foundational Literacy and Numeracy by all students by Grade 

3. 

➢ Flexibility, so that learners have the ability to choose their learning trajectories and programmes 

and thereby choose their own paths in life according to their talents and interests. 

➢ No hard and rigid separation between the arts and sciences, between curricular and extra-

curricular activities, between vocational and academic streams, etc. in order to eliminate harmful 

hierarchies and silos between different areas of learning. 

➢ Multidisciplinary and holistic education across the sciences, social sciences, arts, humanities and 

sports for a multidisciplinary world in order to ensure the unity and integrity of all knowledge. 

➢ Emphasis on conceptual understanding rather than rote learning and learning-for- examinations. 

➢ Conceptual understanding, problem-solving, creativity and critical thinking to encourage logical 

decision-making and innovation. 

➢ Ethics and human and Constitutional values like empathy, respect for others, cleanliness, 

courtesy, democratic spirit, spirit of service, respect for public property, scientific temper, liberty, 

responsibility, pluralism, equality, and justice. 

➢ Promoting multilingualism and the power of language in teaching and learning. 

➢ Life skills such as communication, cooperation, teamwork and resilience. 

➢ Focus on regular formative assessment for learning rather than the summative assessment that 

encourages today’s ‘coaching culture.’ 

➢ Extensive use of technology in teaching and learning, removing language barriers, increasing 

access for Divyang students, and educational planning and management. 

➢ Respect for diversity and respect for the local context in all curriculums, pedagogy, and policy, 

always keeping in mind that education is a concurrent subject. 

➢ Full equity and inclusion as the cornerstone of all educational decisions to ensure that all   students 

are able to thrive in the education system. 

➢ Synergy in curriculum across all levels of education from Early Childhood Care and Education to 

School Education to Higher Education. 
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➢ Teachers and faculty as the heart of the learning process - their recruitment, continuous 

professional development, positive working environments and service conditions. 

➢ ‘Light but tight’ regulatory framework to ensure integrity, transparency and resource efficiency 

of the educational system through audit and public disclosure while encouraging innovation and out-

of-the-box ideas through autonomy, good governance and empowerment. 

➢ Outstanding research as a co-requisite for outstanding education and development. 

➢ Continuous review of progress based on sustained research and regular assessment by 

educational experts. 

➢ Rootedness and pride in India and in its rich, diverse, ancient and modern culture, knowledge 

systems and traditions. 

➢ Education is a public service; access to quality education must be considered a basic right of  

every child. 

1.1.3 National Education Policy 2020 For Foundational Stage 

 The National Education Policy 2020 proposes that the current 10+2 structure of the School 

Education will be restructured to the 5+3+3+4 pedagogical and curricular structure covering the ages 

3-18, which is shown in the representative figure below: 

 

 The NEP 2020 stated that, “Currently, children in the age group of 3-6 are not covered in the 

10+2 structure as Class 1 begins at age 6. In the new 5+3+3+4 structure, a strong base of Early 
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Childhood Care and Education (ECCE) from age 3 is also included, which is aimed at promoting 

better overall learning, development and well-being.” 

1.1.4  Significance of Foundational Stage 

Early childhood refers to the earliest years of a child’s life beginning from conception through 

pregnancy and birth all the way up to the child’s entry into primary school. It refers to the biological 

and psychological changes that occur in children between conception and the age of eight. 

Neuroscience explains that more than 90% of brain growth occurs in this period and it influences 

every aspect of a child’s future. It is critical to note that infancy and early childhood i.e. 0 to 8 years 

are the most formative years in a person’s life. Thus, early childhood is now globally being 

considered up to 8 years of age to cover the period of transition to school. 

 

 The science of early childhood development which refers to the nature of growth and development 

of a child within the formative stages requires to be balanced to optimise a child’s potential by 

addressing all aspects of development i.e., physical, motor, cognitive, language, socio emotional and 

creative development. Brains are built over time from the bottom up – human brains during infancy 

and toddler years can make up to 700 connections per second. The timing of building the brain 

circuits is genetic; however, how the circuits are made are environmental (flexibility seen most in 

early years). The time when these circuits are being made are called the sensitive or critical periods of 

development where the brain is most responsive to environmental influences. 

 Interaction with adults (parents, neighbours, teachers, etc.) during early childhood is very 

important as this back-and-forth mutual interaction shapes the circuitry of the brain. It is during this 

period that the brain architecture is developed. It is important to note that different functions of the 

brain cannot be separated and that social, emotional, motor, cognitive, language development are all 
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integrated. The adaptability and flexibility of the circuitry of the brain as it develops is called 

plasticity. This plasticity is optimal during early childhood; providing tin he right environment at the 

earliest possible times in life when the brain is optimally plastic will produce the best outcomes, and 

as the brain matures as the circuits of the brain get formed and get stabilised, it gets harder to change. 

 Brain Science further shows that to unleash the full potential of the brain, there are two windows 

that need to be nurtured i.e., (1) during early childhood and (2) during the adolescent period.  

Research has shown that children who received high quality treatment starting from birth had 

significantly better life outcomes than those who did not receive centre-based care or those who 

received lower quality care. Access to high-quality Early Childhood Education can break the cycle of 

poverty across generations. Children who receive high-quality early childhood support have 

significantly better life outcomes and pass the positive effects on to their children. Early investments 

in high-quality programs for disadvantaged kids pay for themselves over time and produce gains 

across multiple generations. 

 As per the KSCF 2023, the findings from neuroscience are reinforced by evidence from 

Economics. Research by James Heckman, the Nobel Prize winning economist, suggests that 

investment in young children yields maximum dividends, as compared to investment in later school 

years and adulthood. Heckman asserts that economic benefits to countries and societies are highest 

when spent on young children and therefore, investments in education should target early childhood 

education programmes, where the focus should be on developing cognitive and character skills such 

as attentiveness, motivation, impulse control, persistence and teamwork. 

 The NEP 2020 inferred, “Over 85% of a child’s cumulative brain development occurs prior to the 

age of 6, indicating the critical importance of appropriate care and stimulation of the brain in the 

early years in order to ensure healthy brain development and growth.” 

 Research from Child Development and Education: Research in the field of child development 

both from India and abroad as well has consistently reinforced the importance of ECCE for-learning 

achievement in later life. The most recent study to reiterate these findings is the India Early 

Childhood Education Impact Study (IECEI), which is longitudinal research carried out on 14000 

four-year-old children in three Indian states. These children were tracked annually for five years from 

2011 to 2016 and their educational experiences and outcomes have been studied. This study which 

contributed to the NEP (2020) recommendations, confirmed that participation in preschool education 

does make a difference to a child’s school readiness levels at age 5+ years. The impact is however 

more significant if the curriculum is play-based and developmentally appropriate for children as 
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compared to formal, didactic teaching. It further found out that the positive impact of good quality 

preschool education on school readiness is best sustained over time if there is an upward and 

seamless continuity of play-based and developmentally appropriate curriculum and pedagogy from 

preschool into the early primary years. This leads to a significant and sustained impact on children’s 

learning levels in school, particularly in mathematics and language domains. 

1.1.5 Guiding principles for the foundational stage based on NEP 2020 

• Every child is capable of learning, regardless of the circumstances of birth or background. 

• Each child is different and grows, learns and develops at their own pace. 

• Children are natural researchers with great observational skills. They are constructors of their own 

learning experiences and express feelings and ideas through different representations. 

• Children are social beings; they learn through observation, imitation and collaboration. Children 

learn through concrete experiences, using their senses and acting upon the environment. 

• Children’s experiences and ways of learning must be acknowledged and included. Children learn 

best when they are respected, valued and fully involved in the learning process. 

• Play and activity are the primary ways of learning and development with continuous opportunities 

for children to experience, explore and experiment with the environment. 

• Children must engage with materials, activities and environments that are developmentally   and 

culturally appropriate and can thereby develop conceptual understanding and problem-solving. 

• Content should be drawn from the experiences of children. The novelty of the content or its  

challenges should be based on the familiar experiences of children. 

• Content should be suited to the developmental needs of children and should provide several   

opportunities for fantasy, storytelling, art, music, and play. 

• Equity in issues such as gender, caste, class and disability should be emphasised in the  content. 

• Teachers should facilitate and mediate in the learning of the children. Scaffolding should be 

provided by asking open-ended questions to enable exploration. 

• Family and community are partners in this process and are involved in multiple ways. 
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• Care is central to learning. Children at this age naturally perceive familiar adults as caregivers first. 

Teachers should be sensitive and responsive to the needs and moods of the children. Classroom 

activities must emphasise the emotional aspects of learning (e.g. through storytelling or art). 

 

1.1.6 NEP 2020 – Specific Goals for Early Childhood Care and Education 

• Achieving universal provisioning of quality Early Childhood     Development, Care and    Education 

 as soon as possible. (NEP 2020, para 1.1) 

• Attainment by all children of optimal outcomes in the domain of: 

• Physical and motor development 

• Cognitive development 

• Socio-emotional-ethical development 

• Cultural/artistic development 

• Development of communication and early language, literacy and numeracy. (NEP 2020,  

para 1.2) 

• Institutionalisation of flexible, multi-faceted, multi-level, play-based, activity-based and inquiry-

based learning comprising languages, numbers, counting, colours, shapes, indoor and outdoor 

play, puzzles and logical thinking, problem-solving, drawing, painting and other visual art, craft, 

drama and puppetry, music and movement. In addition, focus on developing social capacities, 

sensitivity, good behaviour, courtesy, ethics, personal and public cleanliness, teamwork and 

cooperation. (NEP 2020, para 1.2) 

 

 
The Foundational Stage is a single curricular and pedagogical phase which comprises five           years of 
flexible, multilevel, play and activity-based learning for children between 3 to 8    years of age. 

NEP 2020 sees these early years as critical to development and learning. 

Education in these years must focus on developing foundational capacities and skills. These 

comprise cognitive, linguistic and socio-emotional skills for the development of which the early 

years represent the most sensitive period. They prepare the bedrock for children to learn 

academic reading and writing and numeracy as they mature as well as provide a foundation for 

lifelong learning. 

https://www.education.gov.in/sites/upload_files/mhrd/files/NEP_Final_English_0.pdf 

 

 

 

 

 

 

 

 

 

 

https://www.education.gov.in/sites/upload_files/mhrd/files/NEP_Final_English_0.pdf
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o NEP 2020 states that the Foundational Stage begins at the age of 3 and ends at the age of 8 i.e., five 

years of schooling from Preschool to Grade 2. Children should, therefore, begin Grade I at the age of 

6 years. 

1.1.7 Integrated and Holistic Development Through 3 Goals (NIPUN Bharat) – 

 The NEP 2020 has focused on the holistic development of the child. There are different domains 

of development like physical and motor development, socio- emotional development, literacy and 

numeracy development, cognitive development, spiritual and moral development, art and aesthetic 

development which are interrelated and interdependent. These developmental aspects make a child 

competent to deal with 

complex life situations. All 

these domains have been 

subsumed into three major 

goals which are briefly 

discussed here: 

 

 

Developmental Goal 1: Children Maintain Good Health and Wellbeing (HW) 

a. The foundational years are of critical importance for laying the foundation for optimal physical, 

socio-emotional, psychological health and well-being of children for life. These are the years when 

children, if given the right opportunities and encouragement, are able to develop the five senses, 

strengthening their larger and finer bones and muscles, refining their eye-hand coordination, which 

is also one of the prerequisites for developing their writing skills in later years. 

b. Besides, their sense of identity and social skills develop as they initiate and engage in more and 

more play activities with other children, initially in pairs and then gradually in smaller and then 

larger groups. Thus, they learn to play, work, and live with others in harmonious ways. 

c. They also begin to appreciate how each one of them is different and how these differences need 

acceptance and respect. 

d. Most important of all, children need to experience a sense of autonomy and confidence in their 

own growing abilities and achievements, develop healthy habits leading to a good physical health 

and development of self-esteem. They need positive self-concept, which if appropriately nurtured, 

will stay with them for life. 

e. This goal continues to provide experience for health and well-being, socio emotional 
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development, health, nutrition, hygienic practices and safety from FY1-FY6 which covers the age 

group of 3 to 9 years (Preschool to Class III – consisting of 2 years of Anganwadi/pre-school, one 

year of Balvatika and 3 years in primary school) 

Developmental Goal 2: Children Become Effective Communicators (EC) 

a. By the time three-year old children come into preschool in monolingual culture, they have 

already begun to communicate their needs, likes and dislikes orally in their home language, which 

is also the school language. 

b. The experiences provided during the foundational years are required to build on all these early 

experiences and exposure. It further enhances their communication skills so that they can orally 

share their thoughts and feelings or describe their experiences effectively. 

c. It also ensures that children can receive and share information and develop higher order skills 

such as critical and creative thinking. They gradually learn to read and write with comprehension 

in that language. 

d. However, this scenario is possible only in contexts where the medium of instruction or 

interaction in schools is the same as the child’s home language. Given our country’s multilingual 

context, we have many children whose home language is different from the medium of instruction 

in school or preschool. These include contexts such as tribal languages or dialects of regional 

languages and the contexts of English medium preschools where children come in with little or no 

familiarity with oral English/school language. Introducing children to reading and writing without 

considering their oral language-based results will lead to reading mechanically through simple 

decoding, but without much comprehension. Since all school subjects are language-mediated, this 

early learning gap inevitably has an adverse impact on children’s later performance in school. In 

addition to this challenge, we have many children who are first generation learners and do not have 

an environment of literacy at home. They may not have seen books or had anyone reading to them 

or have a vague concept of print, text or meaning and value of reading and writing activity. 

Therefore, it is imperative that the teacher communicates with the child in his/her language in 

preschool and once the child is comfortable and learns to express himself/herself, the teacher may 

introduce school language or language used in the school as medium of instruction. This will lay 

the foundation of language and literacy at the pre-school (3-6 years). 

Developmental Goal 3: Children become involved learners and connect with their immediate 

environment (IL) 

a. Children are born curious and enchanted about the world – its colours, its shapes, its sounds, its 

sizes and its forms. This ability to connect with others and to share feelings with them lays a 

special basis for learning- the cultural social basis of human learning. Children notice and explore 
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patterns, shapes and other mathematical dimensions in their immediate world. Children begin to 

understand the world around them by making sense of it as they ‘see’ it. Children’s learning in the 

cognitive domain needs to be facilitated through development of their five senses and 

encouragement of the 3Es, i.e., Exploration, Experimentation and Enquiry based on children’s 

prior knowledge and immediate context. 

b. A major goal of education during the foundational years is, therefore, to help children move 

towards more logical thinking by helping them graduate from their perception-bound to more 

concept-based understanding. This gets addressed by helping children form concepts related to the 

world around them through direct experience and interactions with the physical, social and natural 

environment. 

c. A sound framework for planning their learning experiences could help them develop 

understanding or knowledge for the environment, through the environment and of the 

environment. 

d. Mathematical thinking and reasoning is an important domain of cognitive development. The 

foundation for this abstract rule-based thinking gets laid through activities that are meaningful for 

the child. Mathematical thinking involves thinking about objects and their quantitative and spatial 

relationships. To begin with, a sense about these relationships emerges and based on these aspects, 

the patterns and the more abstract concepts develop. During early childhood, we can see a path of 

development for the foundational ideas of mathematics-from what are known as pre-number 

concepts related to a sense of quantity, size, distance, length, width, weight and height to a sense of 

numbers and algebraic ideas and from a sense of shape and space to geometrical ideas. 

1.1.8 Paradigm Shifts in NEP 2020 that guide the State Curriculum Framework 

NEP 2020 visualises three paradigm shifts in School Education which guide the State Curriculum 

Framework. 

Transitioning to a more multidisciplinary and holistic education 

• The goal is to develop good human beings, capable of independent rational thought and action, 

with compassion and humaneness, with courage and creative imagination, based   on sound ethical 

moorings and a rootedness in India. 

• For the holistic development of the child in all capacities – intellectual, social, physical, ethical and 

emotional – there must be a strong emphasis in the curriculum on science, social sciences, art, 

languages, sports, mathematics and vocational education. 
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• There should be no hard separation between `arts’ and `science’ streams, or between `academic’ 

and `vocational’ streams, or between `curricular’ or `extracurricular’ activities. 

• Students will have increased flexibility and choice of subjects to study across the arts, humanities, 

sciences, sports and vocational subjects. 

• Necessary knowledge and skills that must be learned by all students include scientific temper, 

aesthetics and art, oral and written communication, ethical reasoning, sustainable living, Indian 

knowledge systems, digital literacy and computational thinking, knowledge of the country, current 

affairs and critical issues facing the world. 

Transitioning to an emphasis on critical and analytical thinking rather than rote- learning 

• Students must develop the ability to think analytically, participate in discussions, become adept at 

speaking, writing and other 21st century skills and learn how to learn. 

• Emphasis must be laid on learning key concepts, deeper, experiential learning, analysis and 

reflection, values and life skills. 

• The system of assessment in our schooling system must shift from one that primarily tests rote 

memorisation to one that is more formative, promotes learning and development and tests higher-

order skills. 

Transitioning to a new curricular and pedagogical structure 

• Curriculum and pedagogical approaches should be in line with the developmental stage of the child 

to be more responsive to the needs of learners at divergent stages of their development and will, 

therefore, be guided by a 5 + 3 + 3 + 4 design with four Stages: 

• Foundational Stage: Flexible, multilevel, play-based learning. 

• Preparatory Stage: Discovery and activity-based learning along with some formal interactive 

classroom learning in order to lay a solid groundwork in reading, writing, speaking, physical 

education, art, languages, science and mathematics. 

• Middle Stage: Pedagogical and curricular style of the Preparatory Stage with the introduction of 

subjects for learning and discussion of more abstract concepts 

• Secondary Stage: Four years of multidisciplinary study with subject depth, focus on   analytical 

thinking, attention to life aspirations and flexibility and choice of subjects for students. 
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Considering all of the above, NEP 2020 has articulated the age range of 3-8 as the Foundational Stage 

in the new 5+3+3+4 system. 

 While this NCF has an institutional focus, the importance of the home environment cannot be over 

emphasised– including family, extended family, neighbours and others in the close community – all of 

whom have a very significant impact on the child, particularly in this age range.  Hence, this 

framework will deal with the role of parents and communities in enabling and enhancing the 

developmental outcomes that are sought during this stage; it will not, however, deal in detail with 

aspects of ECCE for ages prior to 3 years, which is entirely outside institutional settings. 

1.2.1 The State Curriculum Framework for Foundational Stage (SCF-FS) 

 The Meghalaya State Curriculum Framework for Foundational Stage (SCF-FS) is developed on 

the vision of the National Education Policy (NEP) 2020 and the National Curriculum Framework for 

the Foundational Stage (NCF-FS). The Foundational Stage refers to children in the age group of 3 to 

8 years across the entire range of diverse institutions in India. This is the first Stage in the 5+3+3+4 

Curricular and Pedagogical restructuring of School Education as envisioned in NEP 2020. The SCF 

contextualizes the NCF, based on the needs and context of Meghalaya State. 
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1.2.2 Process of developing the SCF-FS 

Curriculum Framework 

The Curricula across our country must be informed by and be fully responsive to the glorious unity 

and diversity of India. The imagination of NEP 2020, where institutions and educators are highly 

empowered, including developing the Curricula and energized by this diversity and nurturing it. States 

have the Constitutional mandate to provide high-quality education to all children and include their 

own unique State contexts in their approaches to the Curricula. 

A Curriculum Framework must support a framework to help develop all the diverse Curricula 

in the country, while enabling consonances and harmony across the country and providing a 

basis for quality and equity. 

Thus, a Curriculum Framework provides the guiding principles, goals, structure and elements for the 

development of Curricula that will inform which syllabi, teaching-learning materials including play 

materials, workbooks, textbooks and assessment methods will be developed by the relevant 

functionaries including Teachers in the States, Boards and Schools. 

Curriculum 

Curriculum refers to the entirety of the organized experience of students in any institutional setting 

towards educational aims and objectives. 

The elements that constitute and bring to life a Curriculum are numerous, and include goals and 

objectives, syllabi, content to be taught and learnt, pedagogical practices and assessment, teaching-

learning materials, school and classroom practices, learning environment and culture of the institution, 

and more. 

There are other matters that directly affect a Curriculum and its practice or are integrally related while 

not being within the Curriculum. These include the Teachers and their capacities, the involvement of 

parents and communities, issues of access to institutions, resources available, administrative and 

support structures, and more. 

 

1.2.3 Objectives of the SCF-FS 

 The objective of this SCF is to positively help in transforming the school education system of the 

state as envisioned in the NEP 2020 and NCF-FS 2022 by bringing about positive changes in the 

curriculum including pedagogy. 

 The SCF in particular aims to help change practices in education and not just ideas since the word 

‘curriculum’ sums up the overall experiences that a student has in school. Practices do not just refer 

to curricular content and pedagogy, but also include school environment and culture. It is this holistic 



State Curriculum Framework – Foundational Stage 14 

 
 

 

nature of the curriculum that will enable us to enhance the learning experiences of the children 

effectively. 

1.2.4 Characteristics of the SCF-FS:  

 While based on the latest research in early childhood care and education, this SCF aims to be 

understandable and relatable to, and usable by practitioners of education, including Teachers and 

other educators, school leaders and functionaries of the education system such as project officers, 

block and cluster resource persons, block education officers, teacher educators, examination boards, 

and curriculum/syllabus/textbook development teams. 

 The SCF also aims to provide the interested reader a reasonable understanding of what education 

should look like in our new vision for schools, and why and what role individuals could play – as 

parents, community members and citizens of India – as stakeholders in education. 

Nevertheless, this SCF is designed with the Teacher and children as the primary focus – the reason 

being that the Teacher is at the heart of the practice of education. It is the Teacher who is the ultimate 

torchbearer for the changes we seek. As such, it is the perspective of the Teacher that must be carried 

by all, including syllabus and content developers, textbook writers, administrators, and others 

keeping in mind the learners as the core receptors of the whole education system. 

This SCF thus aims to adopt a presentation style and structure that enables the above objectives of 

readability, accessibility, and relevance to the Teacher and children. While it aims to articulate the 

underlying philosophy and principles, it does not simply leave it at the level of abstraction but also 

brings it to practice. 

 To enable this and to communicate ideas with greater clarity, this SCF contains different levels of 

detail and specificity at the level of practice, with clear real-life illustrations in a variety of contexts. 

The Teacher or curriculum developers are not bound by these illustrations, but it is envisaged that 

this level of detail will help to make this SCF graspable, relatable, and usable. 

This SCF also aims to account for the reality of the current typical institution and Teacher, while 

being entirely in harmony with the imagination of the best-resourced institutions. Thus, this SCF 

aims to be deeply rooted in the reality of Meghalaya’s context, yet aspirational. 

1.2.5 Meghalaya context in relation to Foundational Stage 

     Meghalaya, the 21st State of India, is strategically located in the North- Eastern Region of the 

country. One of the smallest states in India, Meghalaya became a full-fledged State on January 21st, 

1972, and currently has twelve administrative districts. The total area of the State is 22,429 sq.km 

with a population of 29,64,007 (Census 2011). The tribal communities of Khasi, Jaintia and Garo 
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predominantly inhabit this region. The principal languages in Meghalaya are Khasi and Garo with 

English as the official language of the State. 

 Meghalaya is a state which comprises the three main tribes, viz. the Khasis, the Jaiñtias and the 

Garos. The different sub-tribes of these three main tribes speak different dialects. English is the 

official language of Meghalaya, and Khasi and Garo are the associate official languages under the 

Meghalaya State Language Act, 2005. In Meghalaya, there are different types of schools depending 

on the management, e.g., Government, Government aided and Private schools, etc. In the 

Government schools of Khasi Hills, Jaiñtia Hills, and Ri Bhoi, the medium of instruction till class 4 

is Khasi while that in the Garo Hills is Garo. From class 5 onwards, the medium of instruction in all 

the categories of schools is English. besides the main Khasi and Garo medium schools, there are a 

few schools that use Assamese, Bengali, Hindi and Nepali as mediums of instruction. 

 At present, there is no dearth of preschools in Meghalaya. We have preschools running in Private 

schools, Government schools and in Anganwadi centres. These preschools are unregulated and do not 

have a uniform curriculum. Parents prefer sending their children to a private preschool and not the 

Government preschool or the Anganwadi centre because private preschools are perceived as being 

well-organized and sufficient. 

 Much importance has not been given to preschools and their role in school readiness. There is a 

perception that they are play schools. In Meghalaya, preschools function as the downward extension 

of the primary school. The curriculum, textbooks, daily routine, classroom organization, teaching-

learning methods and assessment in preschools differ from one school to another. The preschool 

sections in Government schools do not differ from the higher grades. In some Government schools, 

preschool sections are established to help with the enrollment of students in class I, and usually 

function as a formal school. 

 The teachers in most preschools are recruited by the School Managing Committee and in some 

cases, the primary school teachers also teach in preschool. Most of them are not qualified/trained in 

ECCE. Presently, there is no cadre of ECCE teachers in Meghalaya as there are no recognized 

institutions offering ECCE teacher preparation programmes. 

Classes I and II in all types of schools are part of formal schooling. They follow the syllabus 

prescribed by the Meghalaya Board of School Education (MBOSE). The textbooks which are 

published and prescribed by the State Board mostly come from private publishers. 
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1.2.6 Status of Pre-primary & Primary Education (3 -8 years) in Meghalaya 

     Pre-school Education (PSE) is unequivocally recognized today as a critical input for child 

development. While in the long-term perspective, it serves to provide a sound foundation for all 

round development of the child, it has also proven to be an effective input for primary schooling. 

Meghalaya has inherited a system of education from Assam. Like other States, the formal education 

in Meghalaya begins from Class I, and prior to this stage a child generally attends pre-primary or 

nursery section which was also known as Class A and Class B. Primary education in Meghalaya is 

the first level of education with the common goal and objective to achieve universalisation. The age 

of admission to formal education i.e. Class I is 6 years+. It is interesting to note that the people of the 

State recognise the value of education at an early age and the pre-primary section exists as part of 

primary education that was mainly the concern of the private and voluntary agencies as the 

Government did not pay as much attention to it as it should since the focus was mainly towards 

elementary education. 

 With the implementation of the new scheme namely the Integrated Child Development Services 

(ICDS), the pre-school programmes are brought under the jurisdiction of the Social Welfare 

Department, as a non-formal pre-school education (PSE) of ICDS through the AWCs. Presently, 

there are 5896 AWCs in Meghalaya with the components for child care and the non-formal PSE for 

the age group of 3 to 6 years for 25 days a month. Most AWCs cannot provide pre-school services 

effectively as AWWs are not equipped to carry out pre-school services and are often overburdened 

with other components of health and supplementary nutrition coupled with other administrative work 

and growth monitoring. Hence, it is a regular trend in the State that the 3 to 6 years’ age group are 

found to be enrolled at the Pre-primary schools; however, they avail the services of nutrition and 

health from the nearest AWCs.  

ICDS Meghalaya 

AWCs runs the Non-formal PSE for 3-6 years age group 

Total No. of AWCs is 5896  

    Source: Social Welfare; Meghalaya (Year 2022-2023) 

  

 In Meghalaya, Pre-school education is provided by (a) the Education Department as pre-primary 

education attached along with primary schools in a formal set up in Government, Non-government 

and independent Private schools. They function as part of the primary school system in an integrated 

manner; (b) Pre-schools through the national programme ICDS which runs in the AWCs managed by 
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the Social Welfare Department. While pre-school education is being provided to children in the age 

group of 3-6 years under various schemes (ICDS, government and non-government), there exist wide 

diversities in terms of curriculum, infrastructures, financial allocations, staff quality, resources, etc.  

 At present, a large percentage of pre-schools in the State are non-governmental organizations. 

Besides the government, non- government agencies and the community play their own roles in 

promoting education in Meghalaya. The people of Meghalaya have always supported education 

enterprises, and so community participation in education is not a new feature in this region. Today, 

generally the participation of the community is on the wane, and it is more so when such a school is 

taken over by the government. At present, in each and every school, there is a managing committee 

or governing body.  

 In Meghalaya, the status of pre-primary schools with respect to the number of pre-primary schools 

attached to primary schools as per UDISE 2022-2023 collected from DSEL, Meghalaya is found to 

be 8554 and these are attached to primary schools. These pre-primary schools belong to different 

types of management, i.e. 2120 Government schools, 2626 SSA, 1554 private and 2250 under 

government-aided pattern and 4 Central government schools. The enrolment of children (3 to 6 years) 

in the pre-primary schools is 186588, with 56132 children enrolled in the private pre-schools, 31219 

enrolled in the Govt. Pre-primary schools, 50851 in the govt.-aided schools, 48145 children enrolled 

in SSA pre-schools and 201 in Central Govt. Pre-primary schools.  

No. of Pre-primary schools attached to Primary Schools in Meghalaya 

Govt- Schools 
SSA 

Schools 

Private 

Schools 

Govt- Aided 

Schools 

Central 

Govt, 

Schools 

2120 2626 1554 2250 4 

Source: UDISE- DSEL; Govt. of Meghalaya (2022-2023) 

 

 The number of Lower Primary (LP) schools is – 2526 Government, 2902 SSA, 2500 Govt. Aided 

and 1051 Private Lower Primary schools. The number of enrolments (6 to 8 years) at the LP Schools 

is 1,36,586 in Govt. schools, 81438 in Private schools and 74090 in Govt. Aided schools.  

It is interesting to note that with policy directives, 2157 number of AWCs have been co-located with 

the nearest primary schools. However, this co-location is only physical co-location, and not in other 

forms of convergence but with a task force that is currently in the process of formation at the state 

level, this convergence is expected to be, in many ways, in terms of resources-sharing, teachers 

helping the centres with PSE for children below 3 years of age. It is noteworthy that AWWs skills 
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need to be utilised at the schools in terms of SNP and health monitoring and many other activities 

that can bring positive benefits to both the AWCs and Pre-primary schools and strengthen the basic 

Foundational Stage. 

No. of Lower-primary (LP) schools in Meghalaya 

Govt- Schools SSA Schools 
Private 

Schools 

Govt- Aided 
Schools 

2526 2902 1051 2500 

Source: UDISE- DSEL; Govt. of Meghalaya (2022-2023) 
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Chapter – 2 

EARLY CHILDHOOD YEARS (0-3) & 
FOUNDATIONAL STAGE (3-8) 

2.1.1 Early Childhood Years (0-3 years) 

 Children’s brains are built, moment by moment, as they interact with their environments. In the first 

few years of life, more than one million neural connections are formed each second – a pace never 

repeated again. The quality of a child’s early experiences makes a critical difference as their brains 

develop, providing either strong or weak foundations for learning, health and behaviour throughout life. 

Early childhood is a critical period in a child’s life, where their physical, cognitive, social and emotional 

development lays the foundation for future learning and success. Recognising the significance of this 

stage, the National Curriculum Framework for Foundational Stage (NCFFS) and the National Education 

Policy 2020 (NEP 2020) in India emphasise the importance of holistic development during the 0-3 years 

of a child’s life. This part of the chapter explores the principles and strategies outlined in the NCFFS 

and NEP 2020 to support early childhood development and their implications for implementing an 

inclusive and child-centered curriculum. 

 

Age Physical Cognitive Socio-emotional 

0-3 

months 
• Lifts head 

• Moves arms and 

legs 

• Responds to visual 

stimuli 

• Follows moving 

objects with eyes 

• Smiles in 

response to 

others  

• Shows 

preference for 

care givers 

 

4-6 

months 
• Rolls over  

• Sits with support 

• Reaches out 

 

• Explores Toys by 

Shaking, banging 

• Recognizes 

familiar faces 

• Exhibits social 

smiling 

• Reacts 

differently to 

familiar and 

unfamiliar 

people 

7-12 

months 
• Sits without 

support 

• Crawls or scoots  

• Pulls up to stand 

 

• Understands 

object 

permanence  

• Attempts to solve 

simple problems 

• Shows anxiety 

around 

strangers 

• Uses gestures to 

communicate  

1-2 

Years 
• Walks 

independently 

• Climbs onto 

• Engages in simple 

pretend play 

• Begins to 

• Shows defiance 

and frustrations 

• Begins to show 
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furniture 

• Scribbles with 

crayon  

understand cause 

and effects 

empathy 

2-3 

Years 
• Runs and jumps 

• Kicks a ball 

• Stacks Blocks 

• Sorts objects by 

colour and shapes. 

• Complete simple 

puzzles. 

• Engages in 

parallel play 

with peers 

• Shows a range of 

emotions 

0 – 3 Months  
Cognitive Development 

 

3 – 6 Months  
Cognitive Development 

 

6 – 12 Months  
Cognitive Development 

 

12 – 18 Months  
Cognitive Development 
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2.1.2 Understanding Early Childhood Development 

 The 0-3 years of a child’s life are marked by rapid brain development (90%), language acquisition, 

and the formation of attachment relationships. During this period, children develop their physical motor 

skills, cognitive abilities, language and communication, and socio-emotional skills. Recognizing the 

unique growth patterns during these years, the NCF-FS and NEP 2020 emphasize the need for 

supportive environments, age-appropriate activities, and responsive caregiving to promote optimal 

development. 

 The State Curriculum Framework seeks to provide a broad and inclusive curriculum framework for 

the foundational years of a child’s education, including the 0-3 years. It emphasizes play-based and 

experiential learning as the foundation for cognitive and social-emotional development. The framework 

recognizes the importance of hands-on and child-centered approaches to enhance children’s curiosity, 

problem-solving abilities, and creativity. It also advocates for a responsive and nurturing environment 

that supports children’s physical well-being and emotional security. 

  The NEP 2020 complements the NCFFS by providing a comprehensive vision for education in India. 

It recognizes early childhood education as an integral part of the education continuum and highlights the 

need for early childhood care and education (ECCE) to be accessible, affordable, and of high quality. 

18 – 24 Month 
Cognitive Development 

2 – 3 Years 
Cognitive Development 

 

3 – 4 Years  
Cognitive Development 

 

5 – 6 Years  
Cognitive Development 
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NEP 2020 aims to create a holistic learning experience for children, focusing on their physical, socio-

emotional, and cognitive development. It emphasizes the role of developmentally appropriate practices, 

skilled educators, and the involvement of parents and the community in early childhood education. 

2.1.3 Implications for Implementing an Inclusive and Child-Centered Curriculum 

 In incorporating the principles of the NCF-FS and NEP 2020 into early childhood education, it is 

essential to adopt a child-centered approach that respects the uniqueness of each child. Educators should 

design age-appropriate and culturally relevant activities that encourage exploration, experimentation, 

and problem-solving. Play and hands-on experiences should be integrated into the curriculum as they 

promote engagement, creativity, and social interaction. 

 Furthermore, inclusive practices should be prioritized to ensure the participation and progress of all 

children, including those with diverse abilities, backgrounds, and needs. This includes providing 

necessary accommodation, adapting activities, and fostering an inclusive and accepting environment. 

Collaboration with parents, families, and the community is vital for supporting children’s holistic 

development as they play a crucial role in creating a nurturing and stimulating home environment. 

2.1.4 Curriculum for Birth to Three Years 

 As per the Ministry of Women and Child Development, a good early childhood care and education 

programme respects the different pace of development of all children and ensures that the child develops 

physically, socially, emotionally, morally and intellectually to their full potential. Thus, the aim of 

providing quality care and education during the early years will enable the child to develop as a holistic 

individual and realize their potential to the fullest in all the areas of development. 

The development of the child is classified under six main categories. The framework will ensure that the 

curriculum will address interrelated domains through an integrated and play-based approach which 

focuses on development of life skills. 

Sensory and Perceptual Development: 

• Development of the five senses through visual, auditory, olfactory and kinaesthetic experiences 

• Learning to control and coordinate their reflexes 

• Coordination of sensory perceptions and simple motor behaviours 

• Display awareness of location and spatial relationship 

 Physical, Health and Motor Development: 

• Developing coordination and control of large motor muscles 

• Developing strength and coordination of small motor muscles 
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• Integrating the movements of many parts of their body 

• Developing a sense of balance in movement 

• Adequate nutrition and sound health status 

• Beginning to display personal hygiene skills 

• Recognising the importance of safety rules 

Language Development: 

• Beginning to develop active listening skills 

• Using expressive and receptive communication skills 

• Developing vocabulary and using language to engage in conversations. 

• Developing verbal and non-verbal communication skills 

• Displaying emergent literacy skills (preparing children to read and write): such as identifying and 

differentiating sounds, phonological awareness; print awareness and concepts; recognition of letters; 

letter- sound correspondence; building words and sentences. 

• Displaying the use of prewriting skills (scribbling, marking, drawing, etc) for a variety of purposes 

Cognitive Development: 

• Development of object permanence (know that objects have substance, maintain their identities when 

they change location, and continue to exist when out of sight) 

• Development of perceptual categorization based on how things look, feel, and taste 

• Development of memory for objects, people and events 

• Beginning to develop vocabulary and skill-related (comparing, classification, seriation; space, 

quantity, length, counting, etc) activities 

• Developing skills related to observing, reasoning and problem solving 

• Exploring the physical, social and natural environment by manipulating objects, asking questions, 

making predictions and developing generalizations 

Development of Creative and Aesthetic Appreciation: 

• Beginning to represent objects, events and ideas in the form of drawing, clay modelling and other art 

forms 

• Developing expression, enjoyment and disposition for music and movement 

Personal, Social and Emotional Development: 

• Displaying awareness of their abilities, preferences and characteristics 

• Development of self-concept; self-control; self-help skills; 

• Developing initiative and curiosity; independence and autonomy; 
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Glossary of Terms 
Anganwadi  A childcare centre that provides health, education and nutrition 

services to children less than six years, mothers and adolescents 

throughout the country; set up under the Integrated Child 

Development Services (ICDS) scheme. 

Balanced approach  An approach to literacy pedagogy, that balances explicit 

instruction for decoding and learning the script through meaning-

making of t he text encountered. 

Balvatika  A one-year preparatory class before Grade 1 for children aged 5 

- 6 years; it can   be in an Anganwadi, a pre-school, primary school 

or any other configuration. 

Balwadi  A pre-school set up under a scheme of the Central Social Welfare 

Board to provide integrated education, health and care for 

families and communities in remote areas throughout the 

country; could be set up by non-governmental bodies. 

Basic education  This refers to the Gandhian proposal of a school curriculum 

centred around productive work under conditions approximating 

real-life situations, leading to holistic development and learning; 

also known as Nai Talim. 
Care  A behaviour expressing interest or concern towards something or 

someone; any activity that attempts to establish, maintain and 

improve good relationships between people. 
Cognitive  Any mental activity relating to or involving the processes of 

thinking and   reasoning. 
Competencies  These are learning achievement that are observable and can be 

assessed   systematically. 
Concepts of print (or 

Print awareness)  This is an awareness of how printed texts work. This includes, 

among many things, the knowledge of what books are for and an 

awareness of what direction the text is read in the printed form, 

and a knowledge of other mechanics   of writing such as space 

between words and punctuation marks. 
Creche  A place where young children are cared for during the day while 

their parents do   something else, especially work. 

Curricular goals  These are statements that give directions to curriculum 

development   and implementation. 

Decoding  This is a key skill for learning to read. It is the ability to make 

the appropriate connection between the letters in the script and 

the sounds in the language. This ability is   necessary to sound out 

full words that are presented in a written form. 



Developmental delay  This refers to a delay in the growth of a child according to the 

norms for children of that age group. Delays can be in motor 

function, language and speech, cognitive skills, social functions 

and so on. 

Developmental 

outcomes 

Behaviours that are results of the process of growth and   

maturation. 

Domains of 

development  

The areas of growth and progress, namely, physical, emotional, 

social, cognitive and language acquisition. 

Early Childhood Care 

and Education 

The care and education of children from birth to  eight years. 

Early Language  Language learning in the first few years of a child’s life where 

there is interest and emphasis in acquiring oral skills, practising 

pronunciation, intonation, and the   joy of learning new sounds, 

words and language rules. 

Emergent Literacy  The early stage of learning where children engage with reading 

and  writing before these skills are introduced to them formally 

in a school. 

Emergent Numeracy  The early stage of learning where children engage with basic 

number concepts and computation skills before these are 

introduced to them formally in a  school. 

Emotional intelligence  The ability to understand and manage one’s own and others’ 

emotions and respond positively to social norms. 

Encoding  The skill or ability to use the understanding of the relationship 

between sounds and symbols in a script, to write letters, words 

and sentences from thought or language heard. 

Experiential learning  The process of teaching and learning through doing activities,  

through experiences approximating real-life situations. 

Fine Motor skills The ability to use the smaller muscles of the hands and wrists to 

make  precise movements. 

Foundational literacy 

and numeracy (FLN)  

It is a child’s ability to read basic written or textual material and 

solve basic mathematical problems such as addition and 

subtraction. 

Foundational stage  The stage of schooling for children aged 3-8 years. 

Free play  Child-led, child-directed play in a stimulating environment 

developed by the  teacher. 

Free writing  A form of writing activity where an author writes spontaneously 

and  continuously without worrying about form, grammar and 

style. 



Guided play  Child-led, teacher-supported play, with guidance from the 

teacher. 

Holistic development  The development of intellectual, social, physical, ethical and  

emotional capacities in an individual. 

Holistic Progress Card  The record of a child’s learning and progress in all domains of    

learning achievement and development. 

Home language  The language(s) spoken amongst members in the home of the 

child. 

Hypothesis  An idea that is suggested as the possible explanation for 

something but has not yet been found to be true or correct. 

Inclusion  The act of including; ensuring that each child has an equitable 

opportunity to participate in all school and classroom processes 

regardless of their individual learning differences. 

Integral education  A system of education intended to guide children in finding 

themselves and achieving their true potential through use of the 

mother tongue and connecting any new knowledge to the context 

that child is already a part of. 

Integrated learning  A holistic approach to learning, focusing on the inter-relatedness 

of    all curricular areas. 

Learning achievements  This is the extent of progress towards attainment of learning 

outcomes and associated competencies in any domain. 

Learning outcomes  These are statements summarising the knowledge, skills, 

attitudes and values that all children must possess and 

demonstrate upon the completion of a learning experience or 

sequence of learning experiences. 

Learning trajectories  This is the developmental path to attain competencies. 

Mathematical 

understanding  

This understanding entails knowing and making sense of   the 

meaning and connotation of mathematical knowledge. 

Meaning making  In the context of language and literacy development, it is an 

active engagement of the listener/reader to comprehend the 

meaning of what is being heard or  what is being read. 

Multilingualism It is the knowledge and active use of many languages other than 

the home language for communication in teaching and learning 

contexts. 

One-to-one 

correspondence  

A skill in younger children involving the counting of each object 

in a set, wherein the counting is done only once with one count 

per object. 

Phonics  A method of teaching decoding letters with matching sounds. 



Phonological awareness  The ability to identify and distinguish sounds in a spoken word. 

Positive learning habits  These are habits of learning that enable children to engage  

actively in formal learning environments like a school 

classroom. 

Pre-literacy  These are early reading-readiness behaviours and skills that 

enable a child to  develop successful reading abilities later. 

Pre-numeracy  These are early number-readiness behaviours and skills of 

counting, identifying numbers, comparing quantities that enable 

a child to develop successful computation abilities later. 

Preparatory stage  The stage for children aged 8-11 years; for Grades 3-5. 

Pre-school  A school providing education for children aged 6 years and 

under. 

Safety  It is the assessment of risk, and active protection of individuals 

from harm, danger or injury. 

Scaffolding  This is a specific and structured form of support provided to help 

children learn a particular concept. 

School language  The language spoken in school amongst its members. 

School preparedness  The readiness of children entering school with a willingness/ 

openness to engage in and benefit from early learning 

experiences; also known as school  readiness. 

Self-care  Behaviours enacted in interest or concern towards one’s own 

health, wellbeing  and growth. 

Separation anxiety Intense or prolonged fear that something bad will happen during 

separation from parents or any other attached person. 

Spatial skills  The mental ability to visualise and manipulate objects, shapes 

and locations. 

Stimulation  This refers to simple activities such as playing, reading and 

singing with children that improve young children’s ability to 

think, communicate and connect with   others. 

Structured play  Teacher-led play in which children participate actively. 

Subitizing  The ability to perceive accurately the number of things in a set 

without counting. This is typically for small number of items. 

Synaptic connections  These are spatial links between neurons (nerve cells that transmit  

nerve impulses) to enable learning and memory. 

Total Physical Response 

(TPR)  

A method of teaching language or vocabulary by using physical 

movement to go along with or react to verbal input. 



Vocabulary  It is knowing a body of words and the meaning of those words. 

In the context of language and literacy development, vocabulary 

also indicates the set of words that the child understands. 

Whole language 

approach  

A philosophy and method of teaching languages where a 

particular language is taught more wholly in experiential and 

social ways, and not taught in  parts (phonological structures, 

grammar, and vocabulary) to be put together after. 
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